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Today’s schedule

1.30 pm   Welcome and Introductions

1.40 pm  “Emotionally Based School Non-Attendance: Key Concepts”, Dr Dave Damon

2.10 pm  ”What does research tell us about EBSNA, the factors that cause it, and how might we 
reduce it”

1. Developing a brief parent-focused intervention for EBSNA in the post-pandemic primary 

school context: priorities and practicalities, Dr Kate Lester

2. Running research in school settings: The what the why, Professor Dawn Watling and Dr 

Jessica Kingston

3. Q&A discussion, Becky Bowden

3 pm  Coffee break with structured networking

3.30 pm  Introduction to stages of participation through case discussion, Joanne Fulterer

4.20 pm  Call to action, next steps, and concluding sumamry





Case study prompts

1. What do you notice about this young person’s situation?

2. What were the main roles of parents/carers and the school in this situation?

3. Thinking about Curiosity, Compassion and Partnership, what did each look like for:

a. The young person

b. The parent/carer

c. The school

4. What helped and why?

5. Is there anything else that you have observed in the case study and your own experience, and 

that you would like to add?
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• EBSNA presents on a spectrum

• It can be the result of an interaction of factors; necessitating partnership 
work

• ‘Every interaction is an intervention’ (Dr Treisman, 2017)

EBSNA: Key Concepts



Defining EBSNA 

• Can be gradual or sudden

• Equally common across genders

• Approximately 1 in 5 children are persistently absent (missing school 10% or more of the time)

• Rate of absence is higher for students with additional needs compared to children not identified as having additional 
needs. Persistent absences have risen significantly, beyond pre-lockdown levels for CYP with additional needs (inc. ND)

• Persistent absence is three times higher for the most economically deprived students

• CYP from some ethic backgrounds are more likely to be persistently absent e.g., Gypsy, Roma and Travellers of Irish 
Heritage have the highest rates of non-attendance, whereas Chinese and Black African students have the lowest

• The absence rate for young carers is significantly higher compared to non-carers

• Risk factors for school absence and mental health needs rarely occur in isolation. In the last decade there has been an 
increase in mental health need, number of EHCPs, and levels of poverty and deprivation
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Difficulty attending school due to emotional factors which can manifest as 

anxiety and, in some cases, result in prolonged periods of absence from 

school

Kearney et al., 2022; Tobias, 2024; Centre for Young 

Lives, 2024; Gov UK Education Statistics, 2024



Spectrum of EBSNA

• School attendance with stress and pleas for non-attendance

• Repeated behaviours in the morning to avoid school

• Repeated lateness in the morning followed by attendance 

• Periodic absences or missing classes 

• Repeated absences or missing classes 

• Repeated absences or missing classes mixed with attendance

• Complete absence from school during a certain period of time/parts of 
the day

• Complete absence from school for an extended period of time 

Spectrum of non-attendance (Kearney, 2018)
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EBSNA is the result of an interaction of factors



Surrey Educational Psychology Service
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EBSNA is the result of an interaction of factors

• The theory views child development as a 

complex system of relationships affected by 

multiple levels of the surrounding 

environment.

• Bronfenbrenner divided the environment 

into five systems: microsystem, mesosystem, 

exosystem, macrosystem, and chronosystem.

• The microsystem is the most influential level, 

encompassing the child’s immediate 
environment such as family and school.



Surrey Educational Psychology Service 7



Every interaction is an intervention

• We interact 100s of times with each CYP each week

• From our language, tone, body language, and 

reactions C&YP learn and internalise a lot

• Interactions which validate emotions, communicate 

‘we can manage this,’ and then introduce problem 

solving are most helpful

• Understanding of our own feelings is an important 

part of this

Parent/carers

Parent/carersSchool 

professionals

School 

professionals



Every interaction is an intervention 

Reflection

• With whom do you and 
others in your role interact 
with 

• How many interactions are 
you giving each day

• What are the interactions 
like?


